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ABSTRACT

Relevance in higher education is a difficult concept
to defire, but is even more difficult to evaluate. The experience of
higher education must be continuouc, dynamic, and active rather than
sporadic, static, and passive. Within this context, academic
relevance involves a meaningful experience where the student can, in
many problem-solving situations, see the clear relationship of what
he is asked to do in light of his own goals. Programs must offer a
variety of alternatives, which include flexibility of time,
flexihility of scheduling, flexibility in the use of space, and
flexibility in the use of personne’, Rather than knowledge for the
sake of knowledge, special attention and tocus must be given to what
is ncw pooular known as the affective domain. This stress on the
emotional tnne of the student's Lehavior may be the most difficult
task of all because of its affinity to values and the process of
valuing. The phenomenon of academic relevance involves a framework of
values intimately associated with success and failure. The student
who adheres to the norms for a successful experience in higher
education is regarded in like measure for his efforts. (HS)
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PART I

A General Overview of Academlic Relevancy

1

If we believe that the prime
value of education in our
fast-evolving world is 1its
power to enable students
to invent and to create
new learnings, to prepare
them to test, absorb, and
use in the future things
which nobody knows today,
then the goal of the twen-
tieth century teacher must
be, more than ever, to im-
plant a love of knowledge
and the desire to expand
it, and to create in the
student a climate of rec-
ceptivity for knowledge
that does not yet exlst.

Laurence B, Johnson
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Part I. A General Overview of
Academic Relevanoy

A; Introduction

- In Retrospect

In any human endeavor, there 18 o getting, a kind of
Zeitgeist, which bears considerably on man's efforts to
cope with his environment, hls institutions, his ideals;
in brief, his very manner of living - or dying. Indeed,
the day ha§ arrived when human survival 1s the crucial
s1gsue for those who are deeply concerned with the future
of man in a free, open society. It 1s assumed, of course,
that the individual is alert, and that he senses the dan-
ger of the world-wide struggle, of the deadly threat of
internal strife,

There 1s also the stark realization that events on
e national and international level, eventually have thelr
repercussions on every mode of Ameriocan life, much as the
ripples caused by the stone cast into a pool of water.
Indeed, American socliety has experienced many patterns of
change in such terms as technological innovations, popula-
tion movements, and the use and conservatlion of national
resources., The basic trends, however, have been evident

in urbanization and bureaucratization.l The very nature

i

1l
For an excellent approach, see Norman ¥, Washburne,

Interpreting Social Change in Amerioa (New York: Random
House, 1954, PP G40-42. "

Full Tt Provided by ERIC.
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of this complex, impersonal, highly competitlve soclety
| has had a profound lmpact upon the indivicual, often

‘ caught in a maze of oonformity, conflicting values, and,
especlally - general anxiety.l

According to the best traditlions of democratic soc-
jety, the individual 1s allowed to differ - to a point,
of course - and to commit himself to an ideal., However,
the orux of the matter involves an entire set of values
that may place the individual at odds with the very sooC~
jety in which he lives and wilshes to change. Historile-
cally, this dilemma 1s of'ten faced by the crusading
leader, the creative artist, or the individual imbued
with a messianic ldeal,

Most recently, however, wlth ever growing awareness
and concern over dome:ztic and international problems, 1t
is becoming increaslngly difficult for the youthful
college student to establish his identity and purpose,
Ironically, an exposure to the social issues of the
day often turns his youthful zest and idealism into a

rancor and hatred for order.

T

See Rollo May, "Centrality of the Problem of Anxiety
in Our Day," Identity and Anxiety ed. by Maurice R. Steiln,
Arthur J. vidich, and David Manning White (Glencoe: The
Free Press of Glencoe, Illinois, 1960), p. 120, €.T.,
Eric Dardel’s "History and Our Times" (in the same volume)
when he claims that "Innovatlon jclts the 'past' and agl-
tates the present. A political change is deemed subversive,
a religlous reform seems & sacrilege, a want of understand-
ing stalks the masters of art and philosophy. Freedom must
forge its way past the barriers of an established world,
acquired siiuations, intellectual conformities, secred
customs," p. 587

ERIC 12
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Tt was within the aforesald framework of soclal unrest,
of foreign and domestic problems,that the idea of relevandcy
was cultivated. The post-World War II parents, along with
certain intellectual strata, emphasized a youth-centered
society, with a wide latitude of permissive behavior. In
addition, the schools and colleges stressed the method of
questioning the purposes, the values, or the ldeas of in=-
stitutions and customs.,

As the knights of old, youth have been urged to take
up the sword and strike out against the sordid ills of
twentieth century society., Hence, this hue and ory for
relevancy has found meaning in soclal relevancy. Now then,
at best, and in all innocence, there is that wonderful

gpirit of youth which, in a moment, would strike out

goTTeparaesr e P WEREET L2

against every sordid, social 1ll, because it is relevant

to one's sense of fair play or to one's sense of Justice,

B N Ty

There is no argument here with this kind of high 1deallsm,
except that any means to attain the goal 1is justified by
the plea of relevancy - in this case, gsoclal relevancy.
At worst, and not at all innocent, relevancy has been
planned, organized, or specified in a manner that has re-
sulted in confusion, chaos, and, 1ln some cases, outright
destruction.

The target and spawning ground for the revolutionary

actions has been the American college campus, Pleadling

ERIC 13

Full Tt Provided by ERIC.




to the idealism of youth, and via the maglc or aura lnherent
in the concept of relevancy, the politlcizing of the campus
has been deliberate, dramatic, and - hlghly sucoessfulll

The most tragic consequence {(of this powerful minority to
destroy or create havoc) is to completely distort the purpose
or function of the university. Assuredly, the university 1sp
more than a repository of knowledge. Assuredly, the role or
function of higher learning involves service-related activi-
ties, both within the local community setting and the commun-
ity at large. However, and most assuredly, the instltutions
of higher learning are not responsible for every soclal 111,
nor can they create panaceas for programs deemed "highly
relevant,"

Paralleling this great distortion (of the purposes of
nigher education) has been the thwarting of the majority of
students who are sincerely interested in becoming educated.
Indeed, the very process of a young person becoming the very
best person that it is possible for him to become is lost
in the consideration of problems deemed more "immedlate,"
more "pressing," or more "relevant.," BRather,one finds the
student stretching his idealism (or is it stretched for
him) to impossible limits of attainment, to the 1deal of

A

1

There is a growing awareness and concern, reflected, in
part, through the mass media of the deadly threat vo American
institutions of higher learning. For example, in the Sept-
ember 7, 1970 i1ssue of U,S, News and World Report, it was
stated that, "Higher education cannot afford a repetition
of the events of last May, (1970), when student strikes and

?oyoogts hit some 450 schools, forcing many to close.”
pvl)
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perfection, so that, as it apparently seems to him, there are
tremendous gaps between what should be and what is, The inter-
vening variable between these two conditions, as seen by the
student who seeks “greater relevancy," is the "establishment.,”
For good or evil, for better or worse, the establish-
ment has become fair game and the target for every lmagin-
able social 111, Does it not follow that the schools, the
colleges, and other institutions of higher learning - all
various forms of the "establishment" - are called upon, or
worse, demands are made upon them to perform the impossible,
to provide solutions to problems beyond thelr capablilities?
Whereas, the student should be gulded to a process of

ol e 4o o o 0t

continuous self-evaluation with an emphasis on personal
relevancy, he is often caught in a surging tide of ldeal-
istic fervor, later to be hurled against the Jagged rocks
of disillusionment, and left with a complete feellng of

B e My Bl Al 15O il NI B T o 58 B

despair or helplessness,
~ In Prospect
What, then, is the concept of perscnal relevancy?
As viewed in this study, 1t 1s a life-long process in-
volving the various stages and tasks of growing up, of

reaching adulthood and of hecoming a mature, useful citl-

zen., It is quite evident, then, that personal relevancy 1s
not for the moment, 1s not for an occasional "time-out” J

day, and is not f>r "moratoriums" or recesses from classes-

g i A s blos 1 e
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ag vital as they may seem!

The process of becoming mature, decent young men or
women 1s, at best, a painful one, often involving personal
sacrifice and forgoing of momentary, perscnal pleasures.
Once upon a time, thls process vwas referred to as "character
development,"” but now the concept is no longer considered
relevant - in fact, it is old-fashioned. What 1s most
amezing is that, surrounded by those who would distort or
destroy the tradition of the Amerlcan college, the vast
ma jority of youth are basically good, young people, sin-
cere in their desire and dedicated to thelr purposes of
becoming responsible, decent citizens,

In all failrness, one cannot deny that, at any given
time in a person's life, there are urgent matters that bve-
come highly relevant, For example, the young man faced
with the prospect of the draft and an uncertaln future
way view the issue of war and peace as highly relevant to
him, It is also understandable that thls young man may
regard the internal, domestic crislis as most relevant for
his future economic and spiritual well-beling.

Nevertheless, in any depth probe of relevancy, it
would seem prudent to ask: at what polint in the gtudent's
1ife does any notion of relevancy prove to be a catalytic
agent or a crucial aspect for hls academlc or social be~-

havior? Are his goals really his goals? Are his needs

ERIC 16
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really his needs? What perceptions does he hold regarding
nig own worth, or more accurately, hls own self-concept?

If the above characteristics and cendltlions are typi-
cal of stress, of rapid change, of great uncertalinty,
then there is great cause for concern. In prospect, there
1s cause for concern, because one observes that the Amer-
jcan mores are saturated with such problems of youth as
drug usage, sex and free love, and a great striving for
jndependence, Nevertheless, in prospect, there are valu-
able clues to be gained for those who are sincerely in-
terested in the direction, welfare, and, especially, the
personal relevancy of our young adults.

First, it is quite clear that the youth of our col-
leges are basically decent and law-abiding citizens until
someone “"sets the stage" for them to behave otherwlse.

Second, it should be obvious that the most relevant
things to our youth are what one would expect of maturing
individuals. Indeed, when left alone, they want to "get
on with the job" of becomlng educated. Yet, for many
young adults, the educational process on the American
campus is a dreary, sterile experience involving learn-
ing by rote in a passive setting., Here, the plea for
personal relevancy is well justified?

Third, concerted efforts should be made to afford
a better understanding among college faculty, administra-

tion, and students. Aside from the overworked cliche’

17

Ml A -t -

o8 L 0t B 1. b dn N ARV el 31k o Vil B v G N oM Wl

Corbe - rernlB o v



of a "generaticn gap," there 1s a goclal distance between
most instructors and students, The enhancement of personal
relevancy 1s diffioult to achleve when such barrlers come
between peobple.

In the pages that follow, the author describes a
long-range probe into the fascinating area of academic rele-
vancy. If one is to be truly sclentific in his investi-
gation, then there ls always the burden of proof,

There are enormous problems assoclated with any study
of academic relevancy. As one progresses through the var-
jous stages indicated in the parts that follow, one notes
the many steps - time-consuming steps - that are necessary
to bridge the theory of academic relevancy with practical
means of measuring its very existence,

For example, in Part I, considerable effort has been
exerted to relate the background of the theory of relevancy
as it is used in the study. By its very definition, the
task of defining relevancy 1is almost impossible, However,
from the very rich field of evaluation and measurement
one finds ample tools to at least come to grips with the
problem. Here, then, to the reader not familiar with
this "jargon,” it may be difficult to follow. Yet, with-
out these technical explanations, the study itself would
be meaningless!

The actual involvement of students and instructors

18
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10

into the procedures of studying relevancy constitutes

Part II. There is an orderly sequence which traces the

very first step of item bullding to the Tinal step of the

collection and treatment of data. Here, agaln, because

the material 1s so highly technical, various statlstical

tables and treatments may be found in the Appendices,
Finally, there remains the pressing question of how

to apply the information and knowledge resulting from such

a study - if, indeed 1t can be applied! Some possibilities

for application are considered in the summary.
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B, Thearetical Considerations: 3Some Special Problems Assoe-
jated with Academlc Relevanocy

An inspection of the literature reveals a great pauncity
of information directly related to the concept of academlc

relevanqx.l In brief, if one were to note the dominant

themes derived from a oross-sectional study of behavioral
sclences, one could arrive at the following generalizations:

1. That relevancy is a problem of existentlallism,

2. That relevancy is a problem of identity.

3. That, fundamentally, relevancy is a problem in-
volving the affirmation or denilal of values,
ideas, hablits, or Treits.

4. That relevancy 1s a generalized, dynamic phen-
omena involving a time-person-space continuum
within a particular reference system.

Admittedly, if relevancy 1ls any one or all of the afore-
said qualilties, there is the knotty problem of measuring these
phenomena in a quantitative way. Moreoever, if one assunes
that relevancy involves dynamic human behavior which, in
the view of Henri Bergson isg in constant flux, then one
would find it extremely difficult (if not impossible) to
measure this 1ife process of becoming via passive, statlc
means., It seems, then, that the best that one can hope for

is an approximation of relevancy for the individual at a

1
It 1s significant to note that such allied fields as psycho-

therapy and psychology have, if only in an indirect, obtuse way,
given the conocept specilal attention. See, for example, Hendrlik M,
Ruitenbeck, The Individual and the Crowd: A Studﬁ of Identity in
America (New York: The New American Library, 1964), For example,
Ruitenbeck states that “Currently, American education faces two
problemss fitting individuals to live 1n a technological mass
society without losing too many of the traditional human values
and, secondly, using the gchools to bring the young people among
the new immigrants to the big cltles into orbit of the middle-class
world." (p. 76). One could also include othsr minorities who are
not in the mainstream of middle-class Amerilca.
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12

glven, particular time, Yet, unless one 1s willing to cume
pletely leave the assessment of relevancy to the realm of
abnormal psychology, there ls a tremendous field, a fertile
aree, for the investigatlon end the assessment of relevancy.
Indeed, some years ago, Carl G, Jung, in hls most perceptive
way, observed that:

The underestimation of the psychological factor
is likely to take a bltter revenge. It is therefore,
high time we caught up with ourselves in this matter.
For the present this must remain a plous wish, because
gelf-¥nowledge, ag well as being highly unpopular,
seems to be an unpleasantly j4dealistic goal, reeks of
morality, and is preoccupled with the psychological
shadow, which is normally denled whenever possible
‘or at least not spoken of, The task that faces our age
is indeed almost inseparably difficult,t

Increasingly, and 1t 1s an encouraging development within

educational circles, speclal attention has been focused on

T Aty

the creation of an affective domain, which incorporates

such goals as recelving (attending), responding, valulng,
organizing, and characterizing by a value or value complex.2
This emphasis opens up a wide latitude of posslbilitles re-
lating to the emotional tone of behavior. With much greater

precision, one should be able to state goals and concepts

-

1.
From The Undlscovered Self (New York:s The New American

5 |
David Krathwohl, Benjlamin 3. Bloom and Bertram B, Masla,

Taxonomy of Educational Ob ectives, Handbook 11t Affective
Domain %New Yorks Devid rcKay Company, Inc. 196%4), Dp. 35,

ERIC 21

Full Tt Provided by ERIC.




13

in terms >f understanding, attitudes, apprecliations, aware-
nesses, and interests. Herein, 1s the "stuff," the cata~-
lytic agents of relevancy.

Clearly, then, the concept of relevancy can only have
meaning when it 1is related to a particular reference field,
It is said that "Procedures depend on criteria. Criteria
depend on ratlionales, Rationales depend on theories, From
evaluation theory to practice, new thinling 1is needed.“l

If, in this chain of procedure, g reference field is to be

developed embracing relevancy, it is the theory of self-

concept which holds tremendous promise!

B ek L Y T

As a theoretical construct, the self-concept of the
jndividual has received dual attention in recent years,

both as a mental health objective to be improved, and as

a motivational variable to be related to academic achieve-

ment.? However, the measurement of self-concept has been
complicated by the overlapping of personallty, attitudinal
and situational factors which have 1imited theoretical mod-
els, and have confounded ltem content., Wylie's comprehensive
criticism of the self-concept 1iterature included attacks on

the vagueness of the current theoretical formulat: n and the

v i

1

Ralph Tyler, Robert Gagne, and Michael Scrilven Pergpect-
tives of Curriculum Evaluations Monograph #1 (Chloago: Rand
Menally & Company, 1967), p. 7. The firat of a series of mon-
ographs sponsored by the American Educational Regearch AssoC-
%ation.

William W. Farquhar. A most comprehensive study of the
motivational factors underlying achievement of eleventh grade
high school students, Cooperative Research Project No, 846,
East Lansing, Michigani Michigan state University, 1963.

i




inappropriateness of the construct validity used in self-
concept measuring instruments.l

A theoretical, factorial model, which attempts to con-
trol the vagueness and multi-dimensionality of item content,
has recently been developed.2 This initial inventory was
designed for use in the elementary schools, and later, the
theoretical constructs were extended to include the Junilor
and senior high school levels.’ Moreover, these constructs

were concelved as academically related self-concept coupled

with academically related motivation, In effect, self-con-

cept is divided into two general categories: self-adequady
and role expectations, while motivation 1s composed of aca-
demic and soclial goal achievement needs, and low level

failure avoidance.u

1

Ruth C. Wylie, The Self-Concept:s A Critical Survey of
Pertinent Research Iiterature (Lincoln, Nebraska: University
of Nebraska Press, 1961).
2

George A. Farrah, Norman J. Milchus, and William Reitz
The Construct Validity of a Self-Concept and Motlvatlon
Inventory Battery Whic: Controls item 5on€ent Through

actorial Structure. Presented at the Annual Meeting of

The National Council on Measurement in Education, Chicago,
I1linois, Pebruary, 1968, and published by Person-O-Metrics,
Dearborn Heights, Mlchlgan.

3
Ibid., pp. 7-8. It 1s interesting to note that reliabllity

ﬁoefficients for thege inventories range from .83 to .93.

The author has been profoundly influenced by the theoriles
of George H. Mead and Kurt Lewln., In the case of the former,
see Mind, Self and Society (Chicago, Illinois: University
of Chicago Press, 19 . and for the latter, see A D namic
Theory of Personality (New Yorks McGraw-Hill, 1935).

<3
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Another significant source for the development of the afore-
said inventory has been the "significant others concept for
students,"?!

The influence of certain soclal psychologlcal factors
is parsmount., For example, Edward's and Wilson's study of
personality orientations toward school suggested aesthetlc
and prudent factors.? Later, these factors were redefined

as immediate - intrinsic (for the self-concept construct),

Yet, others investigating the strong conformity component,
have suggested ldeas that were jgdentified and treated so
that the cooperation and adjustment aspects of coaformity

would be emphasized.3

1l

Zdgel Erickson and Thomas Shairler, Here, considerable |
attention is directed to the normative influences of parents ;
and friends upon school achievement, A paper presented as
part of a symposium entitled: Self-Concept Enhancement and
its Relationship to Academic Achievements A Longitudinal
Study, Chalrmans W. B, Brookover; presented to the American
Educational Research Association, Chicago, Illinols, Feb- :
ruary, 1965, i
2

Bently T. Edwards and Alan B, Wilson, A Study of Some
Social and Psychological Factors Influencing Educational
Achievement, Cooperative Research Project No. 379 Berkeley,
California: University of California, 1961).

3.

See Raymond B, Cattell and Phillp A, Sealy, The General
Relations for Changes in Personality and Interest To Changes
in School Performance: An bxploratory Study, Cooperative
Research Project Noa.1%411l {Urbana, Illinois: University of
I1linois, 1964), See also Jack R. Frymier, Development and
Validation of a Motivation Index: A Fifth Report. A paper

Tead at the annual meeting of the Amerlcan Educational
Remearch Association, Chicago, Illinois, February, 1964,
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Within the decade of the sixties, there appeared to be

a deepening concern with the 1dsa that coxnitive human

ability was the overwhelming factor in academic achieverent,
Dedicated scholars gave momentum to an excliting trend which
emphasized the unificatlon of principles regarding the self,
student self-evaluation as an important attribute of success
or failure, and, most important, practical applications of
self-concept to the world of educatlon,

One hesitates to cite the individuals or institutions
who contributed greatly to the field because it is so easy
to commit the sin of omission, Nevertheless, in all falrnes
to their dedicated, innovative work, individuals at the
University of Florida, Michigan State University, and Wayne
State University have had an enormous influence on the dev-
elopment and appilcation of gelf-concept theory., In this
latter connection, one immediately thinks of A. W, Combs,

I. J. Gordon, William W. Purkey, all of the University of
Florida$ W. B, Brookover, end D, E, Hamacheck, Michigan
State University} and E, C, Kelley, Wayne State University.
The chronology of some other contributors to the field 1n-
clude such stalwarts as Cooley (1902), Mead (1934),
Sullivan (1947), Allport (1955), Jerseld (1952), =lock
(1952), Farber (1962), Goldstein (1963) and Coopersmith
(1967).%

1

William W. Purkey, Self-Coacept and School Achievement
(Englewood Cliffs, N.J. Prentice-Hall, InC., 1970), DP. 28.
Here is an excellent, succinctly stated treatment of the
subject,

e o —— | e .
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Concurrent with the efforts to bridge the gap between
theory and practice, there has been considerable dlsagree-
ment concerning the reliability and valldity of wvarious in-
struments employed to measure self-concept (Zirkel and
Moses, 1971). There are numerous difficultles inherent in
the measurement of self, but, in the opinion of thls writer,
they are not insurmountable, especlally 1 one realizes that

an approximation of self-concept ls far better than no assess-

ment whatsoever!

Consider, for example, that there are lindividuals who
deny that self-concept can be megsured, and, yet, same in-
dividuals Speak of "High" or YLow" self-concepts! Now since
these latter terms are comparative, how does one arrive at
this decision? By observation? By intultion? While there
may be considerable merit to these latter methods, the great

variability among individuals making such assessments of sgelf-

concept would cast considerable doubt on the validity and re-
1liability of this subjlectlive standard.

Other critics of what 1s characterized as "self-report-
ing believe that while the gelf-concept is what an indlivid-
ual believes about himself, the self-report is only what he
is willing and able to disclose to someone else. 1 Yet,
even though it may be impossible to establish a one-to-one ,
relationship between sclf-reportling and self-concept, there

is research to support the claim that inferences can be

Ibid., p. 60.

1
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made of a person's self~concept based on the statements made
about himself.l

Moreover, within this nebulous world of self-concept,
where certain human tralts are not always what they seem to
be, procedures are avallable for the measurement of psychol-
ogical traits. I, for example, and as noted earlier, a
reference leld were developed where meaningful relations can
be established between relevancy and self-concept, then the ex-
1gtence or absence of these relationships may be achleved via
the technique of construct validity.2 Further replications
of the research deslign and instrument should provide proof
of the relationship between the observed measurement and the
theoretical construct(s).

Most recently, at Temple University, a brilliant study
was made relating to the various dimensions of self-concept
as applied to the prediction of academic achievement on the
college level.’ Herein is a breakthrough, especlally in
terms of treating a "global variable" (i.e., self-concept),
and in terms of the "potential in improving the prediction

of acadenic sucoess."4

1 .
D. Streng and D, Feder, "Measurement of the Self-Concept:
A Critique of the Literature” (Journal of Consulting Psychol-

OBy 8; 1961), p. 170.

- Jum C., Numnally, BEducational Measurement and Evaluation
(New York: McGraw-Hill Book Company, 19 y PDe 22=2i,

Cathleen M. Kubiniec, "The Relative Efficacy of Varilous
Dimensions of the Self-Concept in Predicting Academic Achle-
vement" (American Educational Research Journal, Vol. 7, No. 3
ﬂay, 1970, pp. 321-336.

Ibid., pp. 321
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One of the conclusions drawn from this unique, multi-
variate approach indicated the need for "development of
instruments specifically designed to assess perceptlons
of past and future, and determination of the value of
these measures as predictors of behavior, across several

criteria.“l

Hence, as described in the above studles the synthes-
1zing of theories on different points of focus can be
efficiently accomplished by sophlsticated models.

Returning to the central purpose of this work, an
understanding of the many facets and the theoretical in-
fluence is absolutely necessary if one is to understand the
context and the reference field within which the idea of
relevancy 1s employed. As shown in Figure 1, the general
theory and hierarchy of values for academic relevancy in-
corporates the dynamic constructs of self-concept and moti-
vation, Here, 1t should be noted that such a dlvision
occurs only for the purpose of study; 1if the present 1is a
point of tension between the past and the future, then these
attributes of phenomonology are operatlional wlthin the
“"whole" personality. To further clarify what these con-
structs or terms mean, the following definitions are |

providads

1
Ipid.s p. 334
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Figure 1

GENERAL THEORY AND A HIERARCHY
OF VALUES FOR ACADEMIC RELEVANCY

Academic gelevancy

Self-Concépt Motivatlon
Self-Adequacy Fallure Avoidance
Role Expectations Goal Needs

l’ JL
Immediate~-Intrinsic Fulfillment-Extrinsgic
Evaluated Competition Aspiration
Task/Projects Cooperative/Conformity
Discovery/Creativity Responsibility
8kills Acceptance/Praise

<9
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Definition of Self-Concepts

The academic self-concept is how the student views
his role as a learner in college, It is the student's
sum of eXperlences, perceptlions, attitudes, and feelings
about college.

Blements of Self-Concept:

Self-Concept is made up of role expectatlions and self-
adequacy:

nole pBxpectatlions ls the positive acceptance of the
aspirations and demands that the student thinks others
- significant others - expect of him, Here, reference
ls made to the influence of parents, peers, instructors,
and sometimes to the influence of counselors, neighbors,
adult relatives and friends of the family whilch has an
impact on the student's 1life. The student views his
significant others as models for his behavior, They
confer the approval and dlsapproval that seems to
matter, Significant others tell the student in many
ways what he is and how he 1ls expected to act, They
establish a climate which threatens or supports,

Self Adequacy 1s the positive regard with which a
student sees his present and future probabilities of
success in college, Here, some expectatlions, stand-
ards, needs, and fears become internalized so that
thelr source of support seems to be part of the con-
sclence, superego, or self, Academlc self and the
physical and soclal self imply the Jjudgment of an
ideal self, as interpreted from the views of sig~
nificant others,

Definition of Motivation:

Academic Motivation 1s the expressed need of the stu-
dent to achleve a goal in college, and the moderate avolid-
ance of the student toward fallure in college - avoldance
below the point of anxiety., lotlivation has a strong ele-
ment of cooperative adjustment toward college.

tlements of lLiotivatlion: '

Motivation is made up of goal needs and fallure avold=-
ance,

Goal Needs 1s the positive regard with which a stu-~
dent percelves the intrinslic and extrinsic rewards
of learning and performing in college,

30
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Fallure Avoildance 1is the awareness snd concern tow-
ard shunning the embarrassment and sanctlions which
are associated with falillure in college, When fail-
ure avolidance ls extremely high without support
from the seli~concept, realistic avoldance becomes
anxlous fear. Anxious fear or fallure anxlety
stifles achlevement 1in college,

Immedlate and Intrinsic Orientationi
(Slements of Self-Concept)

The immediate and intrinsic orlentation describes
the types of college activities encountered by the student,
These includes evaluated competition, tasks and projects,
discovery and creativity, and the development and growth
of skills,

Fulfillment and Extrinsic Orientation:
Elements of bHotivation

The fulfillment and extrinsic orlientation reflects
behavior which strives to fulfill roles. Here, there is
much of the future involved, and of the very process of
becoming. The roles of aspiration, cooperatlion and con-
Tormity, responslibllity and acceptance and pralse are N
extrinsic from the activitlies from which they derive. !

Py

% d 3% % 3

From the viewpolnt of this writer, the most Interest-
ins and cruclal phase of the study was the involvement of
students, If the aforesald framework for the determination
of relevancy had any significance or vallidity, a sampling
of students* opinions had to be obtalned., Therefore, be-
ginning in the winter quarter of 1969, and continuing for
several nmonths, the writer, in many of hls classes, asked
students to submit descriptions of what they thought self-
concept entalled, Many ldeas and themes emerged from this

request,

ERIC 31

Full Tt Provided by ERIC.




23

Jow the Student Views Self-Concept and Hotivatlion

When students were asked to glve thelr descriptions of
the ideal self-concept, they were only provided wlth a mnin-
imum frameworX in which to respond, For example, the author
merely explained, "If one can accept the ldea that self-
concept entalls such attributes as self-adequacy, role ex-
pectations, goals, and fallure, how do you percelve tThese
attributes of self-concept?"

Consider these varied and interesting responsesz1

Student A

The self-concept as idealized by the individual is
one of self thought., One must not think of himself
as a separate entlty, but an Integral part of the
whole. The "whole" of your capacity 1ls in relation
to your abilityr, Each person's capacilty varles;
therefore, each person's self-concept 1s unique,

The unique self has certain faculties, attributes,
aptitudes, awarenesses,; and limlts, Understanding
and appreciating these ls a basis for understanding
one's self. In turn, understanding one's self is
realizing one's expectations to achleve one's cap-
acity.

In essence, the self is in constant flow., Ixpecta-
tions of one's self are constantly changing to meet
demands upon the "gelf."

Student =

Self-concept is basically how a pcrson feels toward
himgelf in relation to the whole environment which
surrounds him,

dow confident a person is in doing his work indicates
a phase of his self-concept, If an individual attacks

1

These responses are glven verbatim, and the anonymity of
students is preserved via letters,
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a problem with confidence in himself, he will have =2
much easier time than if there was no confldence ,
There are barriers and limitations which individuals
may not be able to overcome., They should not be re-
carded as a fear, but (as) an opportunity for the
betterment of one's self.

Self~concept is the confidence an individual has in
himself to accomplish tasks, achleve goals, and at-
tain a station in 1llfe,

Student C

A person's self-confidence 1s actually sonmewhat of a
sum of his experiences and how he percelves these eX-
periences, From experilences throughout life, a person
developes his self-concept, It is actually a part of
a person's personallty.

To have a good self-concept, a person has had pleas-
ant experiences or has been able to cope with the
problems properly. 4 person with a good gelf-con-
cept is a confident person. He knows himself thor-
ourhly, such as his strengths and weaknesses., e also
knows hov to properly compensate for hls weaknesses.

A person who is in education and eventually plans to
work with young people should have a good self-COnwm
cept., Without this, it would be extremely difficult
to relate to other people, especially chilldren.

Student D

Personality can be defined as the sum of all e perscon's
characteristics and his behavior. Included in, and a
very important part of his personality is hls self-con-
cept., You can look at this self-concept and ask some
of the following questions: Does he have a realistic
and satisfying self-concept? Is he confident sand sure
of higs personal worth? Has he set suitavle and chall-
engins foals for himselfl, keeping in mind his ovn lin-
1tations as well as his strengths? Is he satisfled
with his occupation?

1f & person can ansver all of these gquestions posit-
ively and has looked at them realistically, I feel
that he is on the risht road.

Student &

Applied to the learnlng situation, 2 relevant aspect
of self-concept is each person's conceptlon of his
ability to learn the accepted types of academic e
havior,
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Results of research indicate that the evaluation of
others are sufficient to lead tc a change in self and
increased achievement., The experience of success ln
nis work also enhances self-concept.

Self-concept begins with an identificatlon with par-
ents or other adult figures, and, ln later years,
often turns to one's peers, One's environment 1is
also an important part in the development of self-
concept.,

For the ideal self-concept, it is very important to
have a good feeling of self-adequacy, You have to
believe in yourself and have confidence in yourself
1f others are to respect your opinlons. One should
also have high goals and needs, and a deslre to try
new things without the fear of fallure.

We must know and understand ourselves before we Can
mow and understand others,




PART 11

An Investigation of Academic Relevancy

As educators our main
aim must be the devel-
opment of the emotlion-
al maturity, imaglina-
tion, and understanding
necessary for living
together in a world
grown small.

Willis H. Scott




Part II. An Investigation of
Academlic Relevancy
: C. Objectives of the Inquilry
| In a two-phased approach, the purposes of this study
were: 1) During the pilot phase, to develop a general
theory and heirarchy of values in order to appralse aca-

demic relevancy of undergraduvate students at St. Cloud

o T T :7—_'"-‘ o

State College: and 2) to replicate the pilot model via &
study of academic relevancy at elghteen selected American
colleres and universities,
- Research Fethods and/or Technlques

For both phases, hypotheses were stated in three
forms: 1) Generals That the use of the academic rele~
vancy inventory will produce differences in various char-
acteristics. 2) Workings That the differences will
occur within such student characterlistlcs as seX (1.e.,
male vs. female), honor point ratio (i.e., low to aver-
age h.p.T.), school (i,e., school or college of education
vs. school or college of arts and sclences), ani age {(l.e.
under twenty vs., over twenty). 3) Null: That there are no
sirnificant differences within the above student charact-
ertistlcs.,

The pilot study extended from January, 1969, to Aug-
ust, 1970. During this tinme period, and with the coopera-
tion of students and other professors, the followling cru-

clal procedures wvere employed s

27
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1. Item bullding by students.

2, Theory bullding (i.e., the classification
of items wilthin the categories of self-
concept or motivation) and content analysis
of items by a panel jury of students and
professors from the various schools at 8t,
Cloud State,

3. Development of a scale, utilizing 3' x 5
cards and a 'Q-Sort" box, in order to assess
student responses to the ltems.

4, The construction of an inventory to measure
academlc relevancy,

5., After conslderable experimentation, the in-
ventory was administered, on one occaslion,
to 108 undergraduate students,

The avallable universe of iInformation involved 90
students from the School of Bducation, 1l students from the
School of Arts and Sclences, and 7 students from the School
of Busiliness, all of St. Cloud State College., This total,
random sample of 108 was classified as underpraduate stu-
dents with majors in each of the aforesald areas.

When cursory examlnation of the findlings from the
pilot study indicated Justification of further study, the
author was encouraged to do more extensive sampling on a
broader weographic basis, Fortunately, and within certain
limitatlions, the wrlter was able to replicate the orlginal
research design to include elghteen other institutions of
higher learning.l {(See Table 1)

In effect, this stratified, random population included
St, Cloud State with three other colleges of the lilnnesota
State College System, and also two private colleges and one

junior college from the state of Minnesota. In additilon,

1

Thls second, replicated phase would never have been possi-
ble wlthout the splendid personal efforts of many dedlcated
individuals - professors, students, and administrators.
Special recognition hes been given to these individuals else-

where in this paper.
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Table 1

(1.e., Samples Drawn for the Replicated Study)

Enrollmenﬁ—-

Institution Control Level
{all students)
1. City Unlversity of
New Yorxks H,H,
Lehman College Public 4 year 11,520
2. South Conn, State
Colle:e Public L year 12,513
3, odinboro State
College Public b} year 6,851
4, ‘Horris darvey
College Private L year 3,123
5, Chilo Wesleyan
University Private 4 year 1,413
6, University of
South Florida Public University 18,011
7. viayne State
University Public University {35,655
G.  rvitch, State
University Public University 44,0092
9, Allesheny College Private b year 1,511
10, University of
Washington Public Universlity(33,202
11, Cz21if, State College
Systemt <Chlco State
Collese Public L year 13,168
12, £1 Camino Jr, College Putblic 2 year 19,377
13, dorth dennepin State
Junior Collere Fublic 2 year 2,012
14, Collere of St,
Genedict Private L year 73¢
15, St. John's University Priwvate 4 year 1,581
1€, hremld)l State Collere Public b year 5,100
17, HMankato State College Public 4 year 12,363
1&, Southwest iinnesota
State College Public L year 3,136
19, 8t. Cloud State College Public I} year !10,131
1
Latest figures avallable. ¥From: Opening Fall Enrollment in

Zirher Zducation, 19701

Report on

Preliminary Survey, U.S. Depart-

ment of dealth, cfducation, and Welfare, OE -~ 54003 - 70,
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three other state colleges - one each from the west coastk,

the Alleghenles, and the east coast - were selected, /
Also included were four unilversities, another Junilocr

collese, three other private colleges, and one public col-

lege from strateglc locations across the country, Flgurs:

2 lllustrates the geographlic distributlon of thls nation-

wide sample, In numbers, the samples ranged from twenty

two to one~-hundred twenty, with a total unlverse of thir-

teen hundred students at approximately the sophomore 1eve1.1

It should alsoc be noted that, before beginning the re-
plicated model, and in cooperation with representatives
from a computer corporation, a machine-scored answer
sheet was designed to accompany the relevancy inventory,
This single page answer sheet, entitled "The Relevancy
Index," utilized a stanine scale which afforded students
responses to highly relevant, least relevant or undecided

items.2 Therefore, while it was important in the develop-

l

The discrepancy between these sample sizes and those shown
on Pigure2 is due to sampling problems beyond the control of
the cooperating institutions. Hence, in many instances the
samples arz either smaller or larger than the indlcated num-~

ber on the map.
2

In terms of the forty item inventory, and because students
were solely responsible for the wording of the items, they
took great care to avold ambiguous items., Accordingly, dur-
ing the pilot study phase, many items were re-worded., Yet,
despite their caution and revisions, some students later re-
marked that certain of the items were“ambipuous!"
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ment of a scale, the cumbersome, slower "Q-Sort" technlque
was replaced by the aforesald index to allow for greater
sample sizes,

The time period for the expanded replication model
extended from January, 1971 to June, 1971, A small research
grant awvarded to this writer by his college made possible
personal visitations to other campuses involved in the study,.
Accordingly, during the above period, the writer made trips
to gseven different campuses across the country in order to
hold personal interviews with students, professors, and

administrators who were involved in the natlonwide study.l

1

For this purpose, the writer was graclously assisted by
Dr. Gandi Rajender, Director of Research, School of Busilness,
St., Cloud State Collegme., I am deeply graterul for his efforts
- egpecially the time he spent in visiting a campus on the
west coast,
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D, Analyses of Datas Phase I, The Pillot Study

This descriptive study did not involve any methodology
for the improvement, etc., of academlic relevancy, but, rather,
involved hypotheses relating to student characteristics,
Hence, for the purposes of this study, the ltems of the in-

ventory are the dependent varlables while, conversely, the

student characteristics (i,e., sex, h.p.r., etc,) under ex-

amination may be regarded as independent variables.

However, If the results of the inventory were tc have
any meaning, then the primary task was to establish measures
of validity and reliability.

After considerable analysis, an intercorrelatilon matrix
was developed for the relevancy inventory. The column gcores
for the four factors involved are shown in TableZ2 , An in-
spection of these values reveal that the four factors des-

eribed are dependent entlties, and that the inventory, with

the underlying global theorles of self-concept and motiva-
tion, must be understood in terms of a total inventory score,
rather than separate, independent factors., 1

Surprisingly enough, and utllizing the Spearman Hrown
Split-Jalf-ileliability coefflcients, the inventory proved
to have a total score of ,85. As indicated in Tables 3 and

4, the factor described as "Goal Needs," with r = ,08, was

1

In many of the succeeding tables and appendices, especlally
the "Group Data Statistics," the items are identifled and cat-
eporized according to the four factors described in Table 2,
This procedure is justified because students originated and
judged thelr items via these four factors,




the lowest of the four factors., Yet, when the total invent-
ory score was tested for sirnificance via the Person-Product-
Moment method, the result for a 95 percent confidence inter-
vael wast =.75 < p < .89 (see Table 4).1

The analyses of nmeans, in both phaser, are based on
mean stanire values. iHoreover, in order to evaluate these
data, both t tests and confldence intervals were utilized
for a companion of sample means relating to student char-
acteristics,

For example, in Tables 5 through 9, a total of 200
t tests are provided in order to determine the significant
items for each characteristilc,

Then, one may note that in Table 10, confidence inter-
vals are provided for those ltems found to be significantly
different via t tests., Cf course, with so many t tests,
there is always the possibility that many will have been
"gignificantly different” merely by chance. Therefore, the
use of confidence intervals buttresses the t tests and
affords another yardstick for measuring the limits of the

"true score" or stanine value.2

T
Herein, so it seems, is more evidence for interpreting the

inventory as a btotal score, rather than as four, separate en-

tities.,

2

mhis dual method of t tests and confidence intervals was
used extensively during the second phase. In a very real sense,
because relevancy of the ltems depended on one's vantage ground,
the use of confidence intervals provided a set of norms for the
particular institution by which it could - if so deslred - make
ccmparisons with other institutions of higher learning.
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E. Analyses of Data: Fhase II, The Replicated Study

In addition to the analysis of means employed for the
initlal phase, a more sophisticated and efficient method
for analyslis was utilized, Indeed, and with the splendid
cooperation of the Computer Center at the University of
Minnesota, a multivariate analysis of variance was accom-
1

rlished. This powerful tool enabled one to treat each of

the forty items as a unlvariate entity, indicating at once

the main or interacting effects of the students' charact-
eristics involved, namely, sex, honor point ratio, school,
and age,

However, as noted elsewhere, and because of the pro-
blems assoclated with unequal numbers in the cells (i.e.,
the students' characteristics), the decision was made to
use the "welghted numbers" model, Hence, for this part-
icular computer program, the original, total sample size
of N = 1300 - efficlent for analyses of means but not eff-

lcilent for MANOVA - was reduced to N = 1190. The four

1

The writer 1s indebted to Dr, Douglas Anderson, both
professor and researcn analyst at the computer center of
of the Experimental Engineering Building, University of
Minnesota., His kind assistance in setting up the program
for the aforesald multivariate analysis of variance, and
his valuable suggestions relating to the problems associsted
with welghted versus unweighted numbers 1s deeply appreciated,
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variables relatin; to characteristics indicate the folloir=

ins numbers:

l, Sex
1, Sex
1,1 HMale = 448
1.2 Female = 742

Totali 1190
5. Honor Point Ratiol

2.1 Low = 395
2.2 Hedium = 513
2.3 High = 282
Total: 1190

3. School

i

3.1 Educatlon €0l
3,2 Liberal Arts & Sclences = 589

Totalt 1190
(dere, azain, data inspectlon revealed that
these were the dominant schools or colleges
sampled, with only a negligivle sprinkling
of others as school of buslness, school of
technology, etc.)

L, Age

4.1 Under 20 = 479
4,2 Over 20 = 711

Totals 1190

If, as suspected, academic relevancy involves a tire-

person-space {or in this particular case, place) contlnium,

1

An inspection of the data revesled that these three dlv-
jsions would produce a greater yleld of information than the
oririnal intent to test high vs. low h.p.T.. Adence, these
arbitrary divislons were defined as folloust LoOw h.peTe =
from 2.00 to 2.49: ¥edium h,p.r. = from 2.50 to 3.24; and
digh h.,p.r. = from 3.25 to 4,00,
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nen special sampllng procedures should be employed to test
this supposition,
For example, in terms of time, are the forty academlc

relevancy items more or less relevant to the 1971 replicated

group as compared to the 1970 pilot group? In terms of
person, and because the items are dependent varlables, what
are the significant effects among student characteristics?

Tr-~. in regard to place, what effect does distance
have on academic relevancy? While the possible comparisons
of geo-raphic settings are numerous, unique, and highly
interesting, only four such settings are utilized for what
1g referred to as "proximlity sampling."l These four in-
cluded the east coast, the Alleghenles, the midwest, and
the west coast, In each settlng, & comparison was made be-
tween o state college and another institution of higher
learning - both public and private., Reference can be made
to Appendix II, where these "Special Sampling Cases" are
proviced in Table 18,

Consicerable effort was expended in data reduction snd
analyses of MANOVA.

First, as noted 1lu Table 19 a frequency chart was made
of Significant interactlons among twenty-nine relevancy

rems with values more than 6,00 (a simlilar chart wasg msd-

1

Ide~1ly, the replicated model could have included the
southern rerion and other localities, but, because of limited
funds, staff, and time, this extension was impossible,




for values less than 6,00, and these are presented in
Table 20).

Second, in order to plot the angular separations or
distances of mean stanine values, craphic interpretations
of the four characteristics were nade and are glven In
Table 21.

Third, via various tabular forms, a comparison of me:n
scores in relation to significant interactions was made and
these appear in Table 22,

Finally, in order to indicate the converging student
charscteristics upon each litem, a description - in descend-
ing rank order (i.e., from nighest to lowest relevancy) -
is provided showing maln effects and other interactilons.

fhe Tindings and interpretations resulting from these

analyses are presented next,
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F, PFindings and Interpretation: The Pilot Model

As previously moted, various tests of significance
were made of means and variances., For examnple, after es-
tablishing confidence intervals such tests as the t (small
sample), and the test for unequal variances (F ratio) were
utilized,t

The findings reported here (and also for the Replicated

flodel) are of two types: general and specific,

Findincs (General)

1., An snalysis of the total sample (N = 108) mean
stanine values for each of the 40 academic rele-
vency items revealed that 22 (or 55 percent) of
these items were rated as "more relevant" (1.e.,
stenines 6.00 to 7.66, that 15 (or 38 percent)
vere rated as "undecided"(i,e.,, stanines 4,01 to
5.93), and that 3 (or 7 percent) vere rated as
"less relevant”. For a better understanding of
the scaling procedure, Figure 3 lllustrates the
normal curve with corresponding stanine values
used in the academic relevancy inventory. ilere,
the 1limits are indicated for items less relevant
(i,e., 1.00 to 3.99), for the undecided itens
(1.e., 4.00 to 6,00), and for the items more
relevant (i.e., 6.01 to 9.00).

2, An inspection of the standard deviations for
each of the items indicated a range extenting
from 2.50 (Item 27) to 3.63 (Item 33). ience,
these stendard deviations appear to be falrly
uniform with 25 items falling between s.d.'s
of 2.50 and 2,99 and 15 items falling between
s.d,'s of 3.01 and 3.63.

1
"See Appendix I, Tables 5 through 10,

ERIC
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Figure 3

The Normal Curve with Corresponding
Stanine Values Used in the
Academic Relevancy Inventory

N= 1300

Area of Indecision:
Stanines 4,00 to 6,00

Toward less Towaxyd more
Relevancy (fEEEE Relevancy
=
b 1516 (718 9
Stanine 4,00 is the Stanine 6,00 1s the
high of the ltems low of the itens
scored a8 less rel- scored as nnre rel-
evant. Hence, Tor evant, ileuce, for
the indecislve items, more relevant ltems,
accept those ltems reject those items

higher thar & 00. Jower than 6.,00.
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Findings (Specific)

1, In terms of sample mean SCOTES, significant 4iff-
erences were found among the student characteristlics
designated as sex, honor point ratio, age, military
service, and marital status (See Appendlx I,

Tables 5 through 9).

2> A total of 14 tests of significant differences
were found, and 11 (or 79 percent) of these were
within the theoretical constructs of self-concept,
while 3 (or 21 percent) were within the theoretical
domain of motivation (See Appendix I, Table 11).

3. There were varying degrees of academic relevancy,
on o "more or less" scale, but, of the total 200
tests (i.e., 40 items times 5 characteristics),
of significance, only 14 or 7 percent of these
differences among student characteristics were
significant (See Appendix .I, Table 1. A compari-
son of tne relevancy of 1ltems with various student
characteristics reveals the followingt

3,1 That for the characteristic of sex, 5 out
of the 6 significantly different items were
more relevant for females than males., In
two items (13 and 17), the scores for males
were in the undecided reglon.

3,2 That for the characteristic of honor point
ratio, the only significnatly different
1tem (22) was one of indecision for the
low h.p.r. (i.,e., stanine 4h,o4), and less
relzgant for the high h,p.r. (i.e., stenine
3.16).

3.3 That for the characteristic of age, the
only significantly different litem (9) vas
more relevant for the student under 20
(1.2., stanine 7.28) than it was for the
student over 20 (i.e., stanine 6£.05).

3,4 That for the characteristic of milltary
service, the only significantly different
1tem (10) was more relevant for the veteran
(1.e., stanine 7.92), than 1t was for the
non-veteran (i.e., stanine 6.33).

ERIC

Full Tt Provided by ERIC.
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3.5 That for the characteristic of marltal status,
21l 5 items were more relevant for the marriled
student than they were for the single student,
However, in two items (15 and 34%), scores for
the single student were in the undeclded reg-
ion.,

Interpretation
angsed on the above findings, the following 1s evident:

1. That this pilot sample appralsed for academlcC rele-
vancy was generally homogeneous.

2. That academic relevancy rightfully belongs to the
reference field of self-concept and motivation,
including the subsidiary, dependent factors of
self-adequacy, role expectatlions, goal needs, and
personal investment (previously termed "fallure
evoidance").

3, That from this latter approach, gcademic relevancy
igs found to be a generalized dynamlc phenomena in-
volving a time-person-space continuum,

I, That relevancy 1s a problem invclving the affirme-
tion or denial of values, ideas, hablts, or trailts,
ag expressed in the items of the inventory orlglina-
ted by students,

5, That in terms of student characteristics:

5,1 The male student regards understanding and
the application of knowledge as most rele-
vant. Hence, it 1s suspected that, when,
for whatever reasons, he cannot apply this
knowledge, or when he falls in a major ace-
demic effort, he 1s prone to the expectatlons
of others, to the "other directness". fHence,
rather than a quest for personal, life-long
relevancy involving many slternatives, the
process is defined for him, and consequent-
1y, relevancy becomes goclial by definition -
something utilitarian or temporal,

5.2 Apparently, both male and female students
experience an enormous pressure to succeed,
and academic relevancy appears to be related
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to forces conver ing upon them,t For ex-
ample, high grades are more relevant to
students under 20 than to those over 20,

5.3 In the case of female students, a dominant
theme is the grsat concern for avolding
failure and for living up to one's role as
o professional person. This need is also
characteristic of veterans and married stu
dents.

5.4 Host students seek acceptance from others,
For example, there is a craving for recog-
nition and identity as an adult, Yet, a
paradox exlists: while these young adults
are "ready" for the gxperience of the adul:
world, soclety 1s reluctant to recognlze
them as bona fide adults. Hence, there
appears to be a high relationship of the
quality of student experlences with aca-
demic relevancy.

Finally, & methodology and strategy has been found to
study the relatlionshlp of the aforesald student character-
jstice with academic relevancy, especially in terms of
homogeniety versus heterocenlety.,

The findinss and interpretations for the expanded,

replicated model are congidered next.

G, Findinss and Interpretation: The Replicated Hodel

Findings (General)
Analyses of rieans

1. An anelysis of the total mean stanine valuss for
each of the 40 academlc relevancy ltems revealed

1

This interpretation 1is also ghared by Dr, WJoodburn C
ioss, Dean, MNontelth College, Wayne State University. Tran-
script of an interview with Dean Ross and the author rela-
ting to Academic Relevancy, adlo Station XVSC-Fi, ST. Cloud
State Collese, iay 20, 1970.

Y
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that 29 (or 73 percent) of these ltems were rated
as "more relevant" (i.e., stanines 6.04 to 8.44),
that 11 {or 27 percent) were rated as "undecided"
(1.e., stanines 4.22 to 5.93), and that none vas
rated as less relevant (i.e, less than 4.00),
Tables 13 and 14 provide complete listings of all
items that were either relevant or lindeclsive.

2. That standard deviations indicated a range eX-
tending from 1.45 (Item 10) to 3,08 (Item 39).
Tt should be noted that 36 of the 40 items have
a standard deviation range of 2,09 to 2.,98; hence,
they are extremely uniform. Both Tables 13 and 14
show the S.,D.'s in relation to the ranking and re-
levancy of each item in terms of stanines 1 to 9.

3, With literally thousands of tests involved in the
anolyses of means among the nineteen institutlons
of higher learning, especlally in regard to t
tests, it is always posslible for many of the all-
eped significant differences to have occured
merely by chance, In order to reduce thils risit,
confidence intervals were utilized to butiress
the t tests, and to provide sets of norms where-
by the means of one campus could be compared with
the means of another, A summary sheet indicating
the nature of agreement between confidence inter-
vals and t tests is provided in Table 15. Thereln,
it may be observed that, with the exceptions of
five campuses, there ls a surprisingly hlgh agree-
ment amonr colleres and unilverslitles. There 13 a
vons e of agreement extending from a low of 23 per=
cent to a hish of 95 percent.l Jowever, excluding
the low arreements of the aforesaid five institu-
tiong, the percent of arrecement among the remaining
fourteen increases from 60 percent to 95 percent,
(The reader may refer to complete sets of t tests
in Appendix II, Table 15, or to the confidence in-
tervals which appear in Appendlix II, Table 17; or to
Appendix II, Table 16).

A PRI

1

"he percent of agreement 1s always in terms of another
college as compared to the St. Cloud Pilot Study. Cbviously,
this methodology affords any oneé campus the opportunity to
compare its own mean scores with those of any other campus.,
Various random samples were drawn to ensure comparison of
comparable numbers,
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Findlngs
Anglyses

2.

3.

b5

A further inspection of "Vantage Points" on the
Summary Sheet provided in Table 15 reveals that
10 institutions were in perfect agreement (1.e.,
two times out of threec via confldence intervals
on t tests) with the St. Cloud Pllot Study.

In the case of St. Cloud vs. St John's, the

agreement was perfect three times out of three,

Not one item of the forty was judged less than
stanine 4.00, the area of no relevancy.

(Specific)
of Ileans

In terms of sample mean SCOresS, significant
differences were found in each of the participa-~
ting colleges and universities in comparison
with St. Cloud, Utilizing the © test as the
ultimate yardstick, the re Jections of Ho
ranged from a low of 2 (St. John's) to a high
of 26 (University of Washington). Hence, the
averaze rate of rejections for all is approxi-
mately 9, and the corresponding average agree-
ment between these campuses and St. Cloud 1is
78 percent. (See Appendix II, Table 16).,

There were, among the nineteen campuses, varly-
ing degrees of acadenlc relevancy on a "more or
less" basis. For example, in comparison with
st, Cloud, Item 10 was more relevant for six-
teen institutions, Item 18 was more relevant
for eight colleges; and ln descending order,
Ttems 17, 19 (7 each), 28 (6 each), 8 and 39
(5 each). Conversely, Items 24 (11), 21 (7),
31 (6), 7, and 29 (5 each) were less relevant.
In both of the above cases of more or less,
the remaining items, though thinly spread,
were represented among the particlpating in-
stitutions.?

Among the significant differences found with-
in the eighteen institutlons of hizher learn-
ing as compared to St, Cloud, a total of 74
frequencies was rated as "more relevant! for

1

In the

wnore relevant® column, Items 9, 15, 21, 24, 29,

31, 32, and 36 were not significnatly different; and in
the "less relevant® column, Items 3, 8, 16, 18, 22, and
35 were not significantly different,
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the theoretical constructs of self-concept and
motivation., These 74 frequencles are distributed
as follows: S.A. = 14 (6 items): R.E. = 26

(€ items); F.A., = 16 (6 items); and G.N. = 18

(6 1tems).l On the other hand, a total of 70
frequencies was rated as "less relevant" foxr the
theoretical aspects., The distribution, afford-
ing comparisons between other institutions and
St. Cloud, is as follows: S.A., = 28 (9 items);
3.E., = 6 (& items); F.A, = 13 (5 items); and
G, = 23 (6 items).

4, Apparently the factor of time is not slgnifilcant,
A comparison of the mean stanine values of the
Pilot Study with the Replicated lModel reveals an
agreenent of 85 percent. (See Table 15),

5, Geographic location 1s not a significant factor,
For example, the apreement between H. Y. Lehman
College (located in the Bronx) and St. Cloud 1is
90 percent. Yet, if one examines the scores glven
in Table 18 entitled "Special Sampling Cases," 1t
can be noted that the agreement between St. Cloud
and North Hennipin Junior College - located 70
miles south of 8t, Cloud - is only 40 percent!

6. Also under "Special Sampling Cases" (See Appendix
II, Table 18) the following comparisons are
evident:

6,1 The east coast: H.,d, Lehman versus
Southern Connecticut State College;
38 percent agreement,

6.2 The Alleghenies: Kdinboro State College
versus Allegheny College; 35 percent
arreement,

£.3 The midvest: BSt, Cloud State College
versus St. John's (95 percent agreement);
3,0,8,C. versus St., Renedict (76 percent
agreement); $.C.S.C., versus North Hernepin

1

The 74 items cited above as more relevant are within the
range of stanines 6.04 to J.44, as are the 70 items listed
23 less relevant,
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Jr. College (40 percent agreement); S.,C.S3.C.
vs, Southwest State College at iiarshall (60
percent agreement); and $.C.,5.C. vs. Zemidjl
(8¢ percent agreement),

6.4 The west coast:t Chico State College versus
El Camino Junior College< (88 percent agree-
ment) . :

7, In terms of student characteristics, These compari-
sons .nvolving various random sample sizes drawn
from the total universe of N = 1300, are avallable!

7.1 Male students (¥ = 60) vs. St. John's
University (all male), 95 percent agreement,

7.2 Female students (h = 60) vs, St, Bendlct
College (all female); 93 percent agreenent,

7.3 Roth Hale and Female (N = 60 each) vs. the
8t, Cloud Replicated Model (N = 120), 73
percent agreement,

N

In order to avold repetition, St., Cloud State College 1s
abbrevisted to 8.C.8.C,. It should also be noted that St,
John's is a Catholic, all-male university, and that St.
“enedict is a Catholic, all female college. Essentlally,
both St., John's and St., Benedict are small liberal arts
jnstitutions locabted within an immediate beautliful campus
setting approximately 3 to 5 miles avart and abcut 20 nilles
from S.C.8.C.. Mankato, Southwest, and BZemidji are all
within the structure and organization of the iHinnesota
State College System, while North Henncpan Junior College
is within the idinnesota Junior College System, and 1is located

on the western limits of iiinneapolis (See Figure 2).
2

1

El Camino ig a very large Junlor college located uithin
the Los Anpeles Hetropolitan area, and Chico, of the Callif-
ornia State College System, is located approximately 450
7iileg nortn of Los Angeles,

3

See Table 18, "Special Sampling Cages",
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Findings {General)
MANOVA

1. An analysis of twenty-nine relevancy ltems wlth
stanine values more than 6.00 indlcates the
following:

1.1 A total of 82 significant interactlions wes
found among sbudent characteristics listed
as sex, h.p.r., school, and age.

1.2 The type involving main effects totaled “1;
those involving first order interactlons
totaled 27:; those involving second order
interactions totaled 13; and one involving
a third order interaction totaled 4,

1.3 The most significant factor was seX (1.8, 47
significant interactions); then school
(1.e., 40 significent interactions); ther
age (l.,e., 30 significant interactions),
and finally, H.P.R. (3.e., 21 significant
interactions).

2., (Conversely, an enalysls of eleven ltems with sta-
nine values less than 6,00 indicates a total of
26 significant interactions distributed and sunm-
narized as follows:

2,1 Main &ffects = 11

First Crder = 8

Second Order = 7

Third (Order = 0

Total = 26
2.2 Sex = 16 Signiticaent Interactions
2.3 Age = 15 Significant Interactlons
2. 8chool = 10 Significant Interactlons
2.5 d.,P.4, = 7 Sirnificant Interactlions

See both Tables 19 and 20,

1

Q 57
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3, As shown below, and 1'1th the exceptions of are
and school, the factors were ranked the same with
1tems more or less thhn stanine €.001

ilore than 6,00 Less than 6,00
3.1 Sex 3.1 Sex
3,2 School 3.2 Age
3.3 Ane 3,3 School
3.4 d.P.R. 3.4 H,P.R.

4, For mean stanine values more than &,00, 30 were
significant at the .05 level, and LYy were signifi-
cant at the .01 level, On the other hand, for
those mean stanine values less than 6,00, 12 were
sirnificant at the .05 level, and 14 were signifi-
cant at the ,01 level.

5. An inspeztion of the graphlc interpretations (Sea
Tabie 21) relating to main effects rever. that
the profiles of the four factors are reme  kably
similars there are corresponding high puints and
i1ou points among the forty items, Apaln, in terms
of the four fectors, the greatest angular separas-
tions or distances between mean stanine values
appears to be the factor of sex (i.e., 1ltems 2, 6,
7 °13, 16, 33, 3%, and 35), while the dlstances
among thc other three factors are nct as marked
or dramatic,

Findingrs (8Specific)
VIANOVA

In osrder to anpralse the limpact or convergence of
various student characteristics upon the forty itenms,
thes~ findings are decived from a comparison of mean scores
in relation to sirnificant interactlons. 1

At this »oint, in order to understand the relationshlp

of the mean stunine score to the meaning cf the ltem, a

1

For a complete listing of these tabular values, see
Appendix II, Table 22,
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verhatim desgeription of the twenty-nine relevant ltems 1.
provided below, (See Taeble 23), In each item, the signifi-
can’ main effects or labteractions are analyzed to determine
the nature of the difference.l As a further comparison, the
mean stanine value for each item is given (i.e., for i = 1300).

loreover, the mean stanine values for the main effects
or interactions of any given iter are already nowmn to b
sisnificant, end these NANOVA Iindings require no further
testins . Hence, a conslstent method employed in repcrting
the stanine values for each ltem 1s as followss

1. "The hirhest value for any characteristic within a

set of sirnificant interactions (i.e., Sex, Sex X

Aze, Sex x School, etc,) 1s given for "more" rele-
7ancy .

2, Conversely, the lowest value for any characterigstic
within a set of gipnificant interactions 1ls riven
for "less" relevancy.

In this manner, an efficlent, convenient comparison is
provided between the mean stanine value after the questirn
(or item) for il = 1300, and the more particular mean stanine
value in the finding itself. Stated anothsr way, a compari-

son is provided for sample versus universe,

ztenm 84pnificant Interactlions
10. If you found your occupa=- Sex x Age x Schocl 2

tion rewarding and worth-
while? (x = &,44)

1
For a sample of the print-out sheets, see Appendix 11,
%able 2l

Sisnificance:r * p < ,053 *¥ p < 01
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29:

2.

20,

51

Findings:t

10,1 tore relevant for females under 20 in hduca=-
tion {(€.70).

10.2 Less relevant for mnales under 20 in the sane
schools (8.14).

If, when you finish college, Sex ¥*¥
you feel ready and extremely School ¥

confident to enter your cho- Sex ¥ X.P.R. X School ¥
sen field? (X = 7.77) .

Findingst

28,1 Iore relevant for females of average H.P.8. In
Arts and Scilences (&.05).

26,2 Less relevant for males in the samne schools

(7.41).
If you got the only A on a Jex *
very daifficult test? (% = 7.60) Age *
Age x 3ex ¥

Findinnss

21,1 More relevant for females under 20 (7.9%).

51 2 Less relevant for males over 20 (7.28).

If you were offered a fascina- sex x 1.,P.B. X Age
ting jJob starting at 320,000 x Schcol®

yearly? (X = 7.32)

Findingst

20,1 ilore relevant for females of average TP R
over 20, in Educatlion (7.97) -

20,2 Less relevant for females of nigh g.F.R., oOver
20, in Schools of Arts and Seiences (6.80).

20.3 Generally, in Arts and Sciences, and regardless

of nge and SeY, the higher the q,F.:1.; the less
pelevant in this ltem,

60
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52
If after studying for hours, Sex %%
you still falled a test? School #¥¥
( = 7.31) Sex X Age ¥%

Findings:

13,1 HMore relevant for females under 2C¢, in
Education (7.83).

13,2 Less relevant for males over 20, in Arts and
Sciences (6.43).

If all that you believed in Sex ##
were suddenly *mocked" from Age %
under you? (x = 7.27) Schcol *

Sex x Age ¥

Findingsss

35,1 More relevant fo, females under 2C, in
Bducation (7.75).

35,2 Less relevant for males under 20 in Arts and
Sciences (&.46),

If you had a pocr teacher School #

for a subject you were Age *

really interested in?% Sex x d.P.R, %%
(X = 7.25)

Findingss

28,1 rore relevant for fenales of low 4,P.R., under
20, in Education (7.40).

28,2 Less relevant for males of low H.P.R., oOver 20,
in Arts and Scilences (6.38).

23,3 Cenerally, with males, regardless of school, the
hicher the d.FP.H., the more relevant is this 1ten,

CIf y-m yere failing a Sex **

test. (x = 7.24) Are X School %
Sex x 8chool - ¥

Findingss

11,1 More relevant for females over 20, in =zducation

(7.63),

11,2 Less relevant for males over 20, in Arts and
Sciences {(6,39).

61
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37.

40,

53

If you discovered that sonae- Sex #%

one had gilven you & very poor Sex x H.P.Rs =«
recommendsation for your cho- School *

¢ profession? (X = 7.16) Sex x School ¥
Findingge

7,1 Hore relevant for females of hirh H.2.R. in
mdacation (7.57) end for females of average
#.P.3. in Arts and Sclences (7.57).

7.2 lLess relevant for males of high H.P.E, in Arts
and Sciences (6.31).

7.3 Generally, for males in Arts and Sclences, the
higher the H.P.Re» the less relevant is thils

iten.
If you were told that under- Sex x Age X
standing 2nd application of 3chool %%
knowledge were more import- Sex x Age ¥¥

ant than geoeiving good
grades? (X = 7.,12)

Findlngs:s

26.1 More relevant for females, under 20, in Educe-
tion (7-27)-

26,2 Less relevant for males, over 20, in the same
sechool (6.82).

If after preparing for a cer- Sex x H.P.R,
tain position, you discecver X Age ¥¥%
that they have reassigned Sex X Age ¥

you to a more responsible
and chellenging tesk? (% = 7.08)

Findingss

37.1 MNore relevant for females under 20, with high
H.P R, (7.44),

37.2 Less relevant for males, under 20, with low
H,P.R., (6.4%),

If you could be understood Aye ¥*
by your instructor? (% = 7.,07) Sex X School *

6<



Findingst

40.1 Hore relevant for females under 20, in Arts
and Sciences (7.35).

40,2 Less relevant for males, under 20, 1n the
ssme school {(6.,92).

If you were put into a School *
position of helping people Sex ¥

develop or set life-time Sex X School
goals? (® = 7.03) Sex ¥ H.P.R.%*

12,1 Hore relevant for females, with high H.P.R.,
in both Zducation and Arts and Sciences (7.35).

12,2 Less relevant for males, with low 4.,P.R.y, in
Arts and Sciences (6.61).

12.3 Generally, for both males and females, the
higher the H.P.R., the more relevant is this

item,
If your actual role as & School * |
professional person (after Sex x Age X School*¥

graduation) was not up to
the expectations or stand-
ards in your field? (% = 7.01)

Findings:

6.1 HMore relevant for females, under 20, in Educa-
tion (7.39).

6.2 Less relevant for males, under 20, 1n Arts and
Sciences (6.35).

6.3 Generally, regardless of one's seX, in Sducatlon,
this item is less Trelevant for those over z0;
and inversely, in Arts and Sclences, this item 1is
more relevant for those over 20.

If 3 out of 4 of your Sex *¥

teachers saild that you School *

were a very efficlent

person? (2 = 7.01)
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Findings

2.1 ..cre relevant for females in aeducation (7.25).

2.2 Less relevant for males in Arts and Sciences

(6.49).
19, If you falled an import=~ Sex X 4.,P.3. x School **
ant reguirenent necess- I.P.2., x Age X School *

ary fTor your fileld, would
you continue 1. this
major? (% = 6.89)

Findings:

16,1 Hore relevant for meles, under 20, with low H.F«Rey
in Zducation (7.44).

19.2 Less relevant for females, over 20, with hich
Z,P.RB., in Education (5.81).

19.3 Generally, in terms of one's sex, with The eX-
cevtion of males in =ducation and females in
Arts and Sciences - both with average J.P.d. =
the higher the 3. F.4., The less relevant 1s

this item,

19.4 Cenerally, in terms of school, with the excevt-
sons of those under 20 in wducation and those
over 20 in Arts and Sclences - both with ave-
erare I.P.3. - the hirher the 1Z1.,F,R., the less
relevant is this l1tem.

3¢, If you vere offered a sub- sex % Ape X School ¥
stontial crent to do gradu-
ste wort imrediately follow-
in~ eraduation? (X = 6.,63)

findincss

34,1 liore relevant for females, under 20, in Arts
and Sciences (6.93).

36,2 Less relevant for females, over 20, in xduca-
tion (6.3?> »
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findinsst

2.1 ..cre relevant for females in education (7.25).

2.2 Less relevant for males in Arts and Sclences

(6.49),
19, If you falled an import- Sex x d{,P,2. X School *¥*
ant requirement necess- H.P.R. x Age x School ¥

ary for your fleld, would
you continue ia this
major? (X = 6.89)

Findings:

16,1 Hore relevant for meles, under 20, with low H.F.2.y
in mducation (7.44).

19.2 Less relevant for females, over 20, with high
3,P.R., in Education (5.81).

19,3 Generally, in terms of one's sex, with the ex-
cevtion of malecs in sducation and femeles in
Arts and Sclences - both with average [.P.i. =
the higher the q.P.N., the less relevant 1s
this 1ltem,.

19.4 Cenerally, in terms of school, with the except-
1ong of those under 20 in wducation and those
over 20 in Arts and Sclences - both with ave-
era~e 1.P.3. - the nicher the I.F.., the less
relevant is this item.

36, If you vere offered a sub- Sex x Ape X School™
stential rrant to do pradu-
ste vor:z imredlately follow-
ins cracuation? (X = £.63)

indinrsy

34,1 lioce relevant for females, under 20, in Arts
and Sciences (6.93).

36,2 Less relevant for females, over 20, in aduca-

tion (6.37).
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If upon graduating wilth Sex #%
a .8, degreec in your School #¥%
profession, you were Sex x H.P.R, #*

interested in asnother
occupation? (% = €.35)

Findingss

4.1 Hore relevant for females, with high T, P.R.y in
Education (6.74).

4,2 Less relsvant for meles, with average H.P.R.y in
Arts and Sclences (5.80),

If you had to work your School *¥
way through college? Sex x H.,P.8, ¥
(2 = €.19
Findings:

1.1 MNore relevant for males, with average H.P.de,
in fducation (6.,50).

1.2 Less relevant for males, with high H.P.8., in
Arts and Sciences (5.60).

1.3 Generally, with females, the higher the H.P.1.,
the more relevant is thils ltenm

If you were told that in Sex x School **

order to be an efficlent Sex x Age X School ¥*
person in your fleld, you H,P.8. X Ace x School *¥
had to meet your goals? Age x School *

(% = 6.15) School ¥

Findingss

16,1 lore relevant for females, under 20, with high
1.P.R., in Education (6.43).

16.2 Less ..levant for males, over 20, with average
i1,P.R., In Arts and Sclences (5.68).

16.3 Generally, in both schools, with those undexr 20,
the higher the H.P.R., the more relevant 1s this

iten
If you were caught School **¥ |
cheating? (X = 6.04) Sex X School **
Sex X Age ¥
Sex *

K C’ . \
.0 Moxe (elevant Koo ma\es) under 3, N

E Aucakxien ( (;,\6—3\,

39,2 Less televant Sot mo\es)o\s{\f QO)'N\

Act e and Sciences (5.73), 66
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If you suddenly discovered Sex X H.P.E. X School¥¥
that you had been decelvad Age ¥¥

in what you thought you Sex ¥

really wented (l.e., you Sex X Age X School¥

had been "phre inwashed" by School *

parents, teachers, etc.)? H.,P.R. X Age ¥

(x = 6-55)

Findings:?

5.1 Hore relevant for females, unelr 20, with low and
average H.,P.B.y 1IN Biucation (7.05).

30.2 Less relevant for males and females, over 20,
with average H.FP.R.» 1in Arts and Sclences

(5.90).

30,3 Generally, for those over 20, regardless of seX
or school, this item 1is less relevant,

1f you realized that your Sex ¥¥
feeling of self-adequaly H.P.R., X Age ¥*¥
wag low in respect to the Age x School *
1life goals that you had School *
set? (% = 6.45)
Findings

T More relevant for females, under 20, with high

4.P.R., in Education (6.,32).

33.2 Less relevant for males, Over 20, with averare
4.P.R., in Arts and Sclences {(€.15).

33.3 Generally, in either case of under or over 20,
this item 1ls more relevant Tor those in BEduca=-
£ion than those in Arts and Sciences (6.15).

33,4 Generally, for those under 20, the higher the
4., P.R., the nmore relevant is this item.

If failing terminated Sex ¥
your desire to achieve? 4,P.R, ¥¥
School *

1.,P.R. X Age ¥
Pindlings:?

15,1 llore relevent for females, over 20, with low
J.P,%., in Education (6.,78).

15,2 Less relevant for both males and females, over
20, wlth average 1,P.R., in Arts and Sciences

(5.97).
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Findings: \
39.1 %gr§3§e1evant for males, under 20, in Edqucation

\ 33,2 Less relevant for the male, over 20, in Arts
and Sciences (5.73). :

9, If you got an A in an Age ¥
important subject with- Sex **
out really trying?
(R = 6.04)
Findlingss
9.1 More relevant for females wnder 20 (6.30).

9.2 Less relevant for males over 20 (5.78).

% W o ¥ W W R K ¥

A note of explanatlion 1is necessary before presenting
the findings related to the last eleven 1tems.1

First because these ltems are within the area of
indecision (i.e., stanines 4,00 to 6,00), there ls the
semantic difficulty of interpreting the words "more" or
"1ess"” within thils area of doudbt,

Second, in order to follnw the pattern established
for the previous twenty=-nine iienms, the following tech-

nique will be employed:

1. Stanine 5 is the pivotal point or value of absol-
ute doubt or indecision, therefore:

2, Any value greater than 5 tends toward "more" re-
evancy, as small as the value may seem, For

1
A verbeim description of these eleven ltems indicating the

F Ratio and levels of significance w11l be found in Appendilx
II, Table 25,
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example, the value of 5.93 willl meapn an anount
of +83 1+5.93 - .93? towagd more relevancy. ?

3. Any value less than 5 tends toward "less" rele-
vancy, as amall as the difference may seem, For
example, the value 4,88 will mean an amount of
-12 (5.00 - 4,88) toward less relevancy, as the
negative signs will connote values ©to the left

of 5.00.
34, If the expectations of Sex x Age x School™
your ingtructors are far gex **
greater than your efforts? school *¥
(x = 5093) Age M ‘
Findinsg!

34,1 More relevant for females, under 20, in bvoth
schools (6.38 or + 1.38),

34.2 Less relevant for males, over 20, in Arts and
gclences (5.25 or + 1.,25).

32, If you digcovered that your gex x Age X School ¥*¥
main goal in life was easlily
atiainable? (X = 5,86)

Findingss

32.1 More relevant for females, under 20, in Arts and
gciences (6.21 or + 1.21).

32.2 Less relevant for males, under 20,’1n the sane
ache . (5.25 or + .25)s

¢, If someone advised you that, Sex x School **
before electing a major, you Sex X Age ¥
should "know yourself” before
deciding what you want in 1ife?

(X = 5.85)
Findings:

g,1 Hore relevent for females, under 20, in zduca-
tion (6.22 or + 1.,22).

8.2 Less relevant for males, under 20, 1in the same
sohool (5.63 or + .53).
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3. Ir flunking a Test diq SexX x Age x School#*
not bother you? (x = £.85)
Findinsss <

3.1 More relevant for males, under 20, in Arts and
Sciences (5.94 or +.94),

3.2 Less relevant for males, under 20, in Education
(5.22 or +,22),

3.3 Generally, this item involves inverse values Tor
both males snd females within each age category,
and for both schools, For €Xanple, in Bducation,
the males under 20 (5.22), have & lower score
than the femalsg under 20 (5,79), but the maleg
over 20 (5.86), nave & higher score than the fe-
males over 20 (5.72), Inversely, in Arts and
Sclences, the maleg under 20 (5,94) have a hish-
er score than the females under 20 (5.39), tat
the males over 2~ {5.44), have s lower score
than the Tfemales over 20 {(5.86),

27. If you knew that you were H.P.R, *
a disruptive influence in
your class? (% = 5,13),

‘Findings:

27.1 Nore relevant for low H.P.R. (5,43 op +.,43),
27,2 Lless relevant fopr average H.P,3, (4,9€ or -,04),
14, If you tolg your parent = Sex X Age %%
that you took part in a Sex #i#

beace demonstration to

which they were Opposed? | ‘
(X = 4,588)

Findingss

14,1 More)relevant for females under 20 (5,17 op
+,17).,

14,2 1legs relevant for maleg over 20 (4,64 op -,36),

14,3 Generally, regardless of age, this item ig more
relevant for females, i
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18, If you were staylng 1n Sex ¥¥
colleze only to please 4,P.R. ¥%
your parents and friends School ¥

becaunse you 4id not want
tn disappoint them?
( R = }‘,'067)

Findings:

18,1 ilore relevant for females with low H.,P.R., 1n
Zaucation (4#.97 or =.03).

18,2 Less relevant for males, with average H.P;R.,
in Arts eand Sciences (4.32 or -,68).

s, If your friends felt that Sex x Age x School *¥
you would never eraduate
from college? (%X = 4,61)

Findings:

5.1 tilore relevant for males, under 20, in Bducatlcn
(5,14 or +.,14).

§,2 Less relevant for males. over 20, in Arts and
gciences (4,36 or -.E4).

5,3 Generally, in Arts and Yclences, regardless of
age, females have higher scorss,

38, If you could convince Sex x Age X School ¥
others to elect you to SEx x Age ¥
the student senate or to JI.,P.R, X Ar ¥

some other important
college office? (% = 4.61).

Findings:

38,1 lore relevant for males, under 20, with averase
4.P.R., in Education (4.76 or -.24),

3t,2 Less relevant for females, over 20, with hlgh
4.,P.R., in Arts and Sclences (4,48 or -.,52).

38,3 Generally, the hlgher the H.P.R.,, the less
relevant is this item.
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If your relatlves look
st you as & poor example
of thier ideals? (x = &4.,41)

Sex X Are X School ¥*%

rindingss

22,1 uwore relevant for females, under 20, In Arts and
gciences (4.L0 or -.20),

22,2 Less relevant for males, over 20, in pdusation
(4,19 or -.cl).

22,3 lenasrally, recardless of age or school, females
nave hlrher scores.

Iif you could not malie an Sex X A.F.1. X Aje %
athletic tean_because of Sex X Age %
1low ~rades? (x = 4.22) Sex %%
4. F.3, X School #%#
SeF s X A:f\"e 3t %
TP %
Ape

Mindinrs:s

31,1 ore relevant for males, under 20, with low
H.T.3. in mducction (5,14 or +.14),

3,12 Less relevant for females, over 20, with hiph
1.F.3., in Arts and Sciences (3.51 or -1.49),

31,3 Generslly, resardless of age, males have hlgher
scores.,

31,4 Generally, regardless of seX, those under 20
have higher scores.

3,15 Generaslly, the higzher the d.F.3., the less
relevant 1s this iten,

e
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Interpretation

From the wealth of informatlion provided by the analyses
of means end by MANOVA, the aforesald flndings reveal:

1, That the homogeneity noted in the pllot sample 1s
evident in the replicated study. In this respect,
the body of information (i.e., the forty items)
originated during the initital phase had, with
very few exceptions, relevancy for the majority
of students involved in the final phase. These
contrasts or exceptions are also evident:

1.1 Contrary to one's expectations, the factor
of distance, especlally when two instlitutilons
of learning are within close proximlty, does
not ensure high agreement or relevancy between
these two bodies of students. In this respect,
the greatest differences seem to occur between
diverse types of institutions, such as a state
college compared to a large unlversity. Ons
would expect that the greater a particular
university or college population, the more
heterogeneous and diversified will be the
students in terms of purposes, traits, life
styles, etc,. Hence, the students' respenses
to a relevancy inventory should be expected
to vary - especially when the latter 1llustra-
tion is contrasted with a smaller, homogeneous
gsetting (i.e., compare the mean stanine values
of St. Cloud State versus the University of
Washington, or S.C.3.C. versus North Hennepln
Junior College).

Moreover, in respect to place, when the results
of one's earning power is considered, the loca-
tion of the collepe is indeed a signiflcant
factor, Differentials in the cost of living
between two institutions which are strateglc-
ally located (i.e., & smell midwestern collere
versus a large, urban west coast college) may
produce varying degrees of relevancy on a

more or legs scale (i.e., compare S,C,S,C.

with El Camino Junior College).

ERIC 3
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1.2 Apparently, as Judged from the hlgh agrecment
hetween students of small, private institutions
and those cf a moderate size state college, the
programs or curricula do not affect the rele-
vancy of items tested (i.e., compare S.C.S.C,
with 8+. John's and with St. Benedict),

1.3 The comparison of students at 5,C.8.C., durlng
the year of 1970 (i.e., the Pilot HModel) with
those 2t S.C.3.C, in 1971 i,e,, the Replicated
Model) sheds some light on the time factor,
If anything, of the six items that revesled
no agreement, five of these iltems were more
relevant for the 1971 study. Of course,
while it was not possible to test the same
population at both of the aforesald times,
1t is interesting to note this increase in
relevancy from a different popuvlation. Yet,
in terms of other general comparisons, the
agreement between the two time perlods ls
among the highest, namely, 85 percent.
Therefore, for this given set of ltems
and for this variance in population, the
passage of time is not a significant factor.

2. That the differences among student characteristics
hypothesized for the pllot study are validated in
the replicated model,

2.1 Cverwhelmingly, and in a most dramatic way,
of the twenty-nine items Judged to he rele-
vant, twenty-six of these were more relevant
for the femsle than for the m=le., Since it
may be inferred that the aforesald ltems are
of an immediate - intrinsic nature, this pre-
ponderance (of more relevancy) suggests a
greater advantage in maturit& Tor females,
This stark contrast clearly demonstrates
that the female, of sophomore standing, 1in
schools of education, are prepared for .
entrance into a definite, professionsl fleld.
Jowever, because females in dducation are 1n
the majority, and because a surnlus of teach-
ers now exists, there are ominous signs that
the advantages afforded by a rate of earlier
maturity mey be offset by supply end demand.
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Dale over 20 yeq ag }
Vancy eXlsts, Unlire the Temale £eared tq
following a definite Program, the male €ropesg,
and continues to seek ney interests, awvare-
Nesges, and appreciations. The Pursuit of
aCademic Succesgg, the Careru preparetion

Tor g high—paying Job, and othep well-esteb-
1lisheq traditional £oals g§o not seep Lo pre.

Planneq 3 advance, and QChieveq in g definite
time berioqg, Herein, it ig suspected, thers
1s algo a role~inversion of iteng that Shoulg
be moras relevent for the male than for the
female! Herein, One cap also Sense tne fea
nalely Quest fop independence, her reluctence

to be satisfied Vith the secondary roleg £en-
erally assumed to be her lot op fortune.

For both Sexeg Under 20, the Primary immediate
consideration is atademic Succesg, The Press-
ure fop cood gradeg jgq especially importent

to the Dale witp & low op average H.P.R., bea
Cause he faceg the Constant threat Of mij4t.
ary induction. Since he Often lneckg confi.
dence, the failure of g na jor Tequlrement

Apparently, hirh H.P.R, is 2880Ciateg with
the leedership QUalitieg of responsibility,
With g willingness to attempt new tagyg andg
projects, with the ability to chense, and
with the sensitivity of helping Others,

7S
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2.5 In both male and female, the desire to be
treated as bona fide adults, rather than as
glorified high school students, 1s reflected
in the =leven ltems of indecision. For ex-
ample, the opinions of others, Including
parents, the process of goal-settlng, and
the right to protest remain matters of doubt,
dere, again, because these ltems are not in
the relevant category, there are clues for
understanding independence of thought and
action desired by young adults, Yet, 1in
this quest for independence, there ls the
grave, profound consideration of whether
one's actions are “inner" directed or
"other" directed; or whether there is the
juxtaposition of relevancy as personal-academic
versus relevancy as soclal - utllel

That academic relevancy remains a problem
involving the affirmation or denial of
values, ideas, hablits or traits, as ex-
pressed in the items of the inventory or-
iginated by students. For example, the
student may project himself into varlous
crises situaticns - either local or world-
wide - with an honesty of commitment and a
dedication of purpose, In effect, his
ultimate concern involves his own private
consclence versus a rather nebulvus pub-
lic consclence, Viewed another way, the
gulf that may exist between the latter
types of consciences is simllar to the

gap that exists between the morals and

the mores of contemporary America, In-
deed, the student, via a maze of conflicting
views offered by the mass medla, becomes
confused and disoriented, rather than (so
it is alleged) apathetic!

4, That within the reference field of self-concept and
motivation, where these global variables involve &
time-person-space continuum, it is crucial to pro-
vide and interpret a content analysis of the four
categories of questlions originated by students.,

4,1 For those questions relating to and termed
as self-adequacy (i.e., see items 1, 5, 9,
13, 17, 21, 25, 29, 33, and 37); the dom-
inant theme expresses a deep lnner concern
about the past, present, and future 1in terms
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of those experilences involving success or
failure. The sbtudent who would rank himself
low in this catecory is, in effect, caught in
s "gelf-fulfilling prophecy" syndrome of 1in-
adeguacy. 1 In contrast, the student who
ranks himself hirh in this area is the self-
actualizing type of person., C(ne would expect
these questlons to be highly relevant to in-
dividuals who have traditionally placed a
high value cn educatlon as an institution,
and who have consideracle pride in thelr per-
formance within 1it,.

The questions also seem to imply that there is
a certain amount of self-respect and satisfact-
ion connected with financlal Independence,

Gvery student, at one time or another, needs
a certain amount of encouragement, In a very
real way, the marking system affords a method
of encouragement, because good grades are a

hallmnark of. cademi%nﬁ Ty, vall! :dence, get-
ting an A Mm 2 s 3would certainly

supply this encoursgement and make the student
realize that he can, indeed, achleve, IiHowever,
retting an A on a difficult test may also pro=-
vide encourarement, but these kinds of encour-
agenent should be viewed according to the stu-
dents's backeround, Unguestlionably, the striv-
ing for hirh grades may be a worthy goal hut it 1is
not the only goal of academic pursuit,

lost important, however, is the fact thatl nine
out of the aforesaid ten items were rated with-
in the range of relevance! loreover, within
the four subsets (see "Croup Data Statistics"),
the factor of self-adequacy has some of the
hirhest mean stenine scores among the nineteen

1l

For a complete listing of stanine values for these four
categories anong the varlious institutions of higher lsarning,
See Table 24, entitled "Group Data Statistics." In passing,
1t should also be noted that among the 29 relevant itens, thse
four factors were ranked as followss 1) 3Self-Adequacy = 90,
of relevent items, 2) Coal Needs = &0j5, 3) Personal Investment
= 70., and ) iiole Expectatlions = 5055,

4
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institutions sampled during the replicated
model,

For those questions relating to and termed
ag role expectations (i.e,, see items 2, Oy
10, 14, 18, 22, 26, 30, 3%, and 38); in-
herent in many of these items 1s the idea
that students are not certain of what they
expect of themselves, or what they expect
others to expect of them.

The subject measuring highly relevant on
these items would be one who 1s concerned
with what 1s expected of him by others
around him. Hence, it would probably be
less important to him to denonstrate leader=-
ship in new areas, and it vould be more
important for him to perform in & manner
acceptable by hls peers or acceptabln to
those who influence him., On the average,
his choice of a "life style" would pro-
bably be a non-rebelllous "don't-rock-
the-boat" type of attitude. Concurrent with
this point of vlew, students are also express-
ing the opinion that they want to make thelr
ovn decisions, and to live with them - re-
gardless of the consequences! The pressure
to conform is enormous: students nust feel
(or are made to feel) somewhat guilty 1f
they act contrary to the wishes of parents,
professors, or other influential people in
their lives. For meny students, 1t nust

bte immensely difficult to reject other
people's feellngs and demands wlthout a
oreat deal of worry and anxiety.

Fifty percent of these items were rated with
mean stenine values greater then 6.00, In
fact, item 10, which deals with one's "occu-
pation" bveing "pewarding and worthwhile," has
the nreatest relevancy of all items, (This
latter item could also be fit into the "Goal
Needs" ocategory because 1t is poal directed
and because -1t 1s fulfiliment=extrinsic in
nature. In passing, 1t should be noted that
ozher items are also characterized by thls
"overlap" into other areas just as appropri-
ate).
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For those gquestions (previously known as
Fallure Avoildance) relating to and termed
as Personal Investment (1,e., see ltems 3,
7, 11, 15, 19, 23, 27, 31, and 35): one
observes the variations on a theme that
everyone cannot succeed in every endeavor,
and, yet, students desire the opportunity
to display or prove thelr abilities, In-
deed, the door to the future opens or
closes on the hinges of success or fall-
ure. The investment, both in time and
money, 1s substaniall Tragically, for
many, the serious mistakes made in coll-
ege are irretrievable. For many students,
the subject matter offered in ce rtain
courses 1s of little or no consequence

to their future. Therefore, if asked,
they will reply that "It doesn't really
matter" whether they take the ocourse,
Furthermore, if they are required to

take the course for a glven major or
program, a grade 1s practically thelr
only concern, Obviously, too much em=~
phasis is placed on passing and falling
rather than on acquiring understandings,
awarsnesses, knowledge, and skills nec-
egsary for thelr chosen profession.

More than at any other time in his 1life,
the college student must see the relation-
ship between what he 18 asked to do (as
meagsured by academic success OT failure)
and by his own personal investment (as
measured by time, money, and hils own
views of academic relevancy).

Significantly, seventy percent of these

1tems exceed 6.00 in the range of relevancy.
These ten questlions glve forth laments whilch
seem to say, "Glve me a chance!" or "Help me

see myself!" or "Help me realize my abilities,"

but most important -~ "Please reassure mel"

For those questions relating to and termed
as Goal Needs (i.e., see ltems 4, 8, 12, 16,
20, 24, 28, 32, 36 and Lo); the dominant
leitmotiv for these ltems appears to be that,
as the student gains 1n his ability to cope
with increased responsibllity (1.e., abllity
to change, tasks, competltlon, etc.), the
more realistic are his goals. It is well
known that the phenomena of cycles of activ-
ity, of drilves, and of emotion belong within
the framework of acquired and organized mot-
jves, It is also known that the
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student, in setting his goals, has certaln
needs which must be met., In the ordlnary
ways ~f living, these needs can best be
satisiled in different ways for different
p2ople. Thus, some people need to help
thelr fellow m~n, some need to recelve
recognition, some need a continuous chall-
enge, others need monetary rewards; but
everyone needs to be accepted! Here, one
is reminded of the scheme or the four wishes
of W. I, Thomas: 1) the desire for new ex-
periences; 2) the desire for security; 3)
the desire for (intimate) response; and

L) the desire for recognition.

Yet, in terms of goals in relation to tralin-
ing and retraining, one senses (at least
from the questions posed) the importance of
time or the factor of latency. In this re-
spect, as 1t was noted eariier in the anal-
ysis of student's characteristics, one of
the most crucial factors concerns that of
age, The immedlate-intrinsic goals lead
the student to postpone the advantages of
bona fide adulthood in favor of fulfill-
ment - extrinsic goals; or the advantages
of a college education in terms of high
soclal status, and, the student hopes, a
good income, Herein is the dilemma for
nost students: on the one hand, in order
to continue in school, the student is de-
pendent upon his parents for financlal
support, with all that this implies as to
emotional dependence, Conversely, if he
attempts to earn hls own way, he is faced
with the horrendous demands of a heavy
scholastic program and holding a job,

The student who can cope with these latter
challenges deserve the highest praise and
admiration., Yet, there are those who can-
not make it and fall by the wayside, be-
cause of theilr unrealistlc goals, or be-
cause of the intense pressures linherent

in the academic world, Assuredly, there
are many students for whom the college ex-
perience is quite meaningless or "not re-
levant.” Indeed, their primary goals or
purposes in seeking higher educatlon may

be in grave doubt, but a further examlna-
tion of this issue 1s beyond the scope of
this study.
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Finally, the attalnment of goals has become
assoclated with the ldea of immedlacy, be-
cause that which is relevant is, 1ipso facto,
also lmmedliately useful or utilitarian, Con-
sider, for example, the sreat distaste (or pure
distrust) that many students currently have
for theory. OCne reasons that the "doing" in
the here and pow 1s far more relevant than the
skill and great patlence inherent in discip-
lined inquiry. Unfortunately, students per-
ceive (all too often correctly) a false dic-
hotory thrust between theory and practilce,
Hence 1t is easy to see why, in & moment,
they would sacrifice theory on the altar of
immediacy?! (Compare, for example, one most
racent finding of the Carnepgle Commission

on Hipgher BEducatlons "Ninety-one percent of
the students believe undergraduate education
could be improved if course work were more
relevant to contemporary life and problems."
From the Bducatlonal nesearcher, A.E.2.4.,

Vol., XXII, April, 1971, D. 5.).

B 4% % % 3
Some possiblilitlies and considerations based on this

study of acadenlc relevancy, are preseated in the next

section,
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H, Summarys Some Implications for Chanze

If z2ything, thls in-depth probe of academic relevancy
should help to rive substance to the many creative and inno-
vative prosrams either sugpested or In prorress at many in-
stitutions of higher learning, Assuredly, it is not for lack
of leadersihip, of plans, or of prosrams that have hampered
the colleges or universities in their gquest for hich quality
sducation., iather, it 1s simply a matter of lnadequate funds,
Indeed, with the grave financeial crisis facing higher educa-

ion, and with the tremendous upheaval caused by chanres in
the political, social, and economlce scenes, it is anmezing
that Innovations and darings, new curricular and organiza-
tional desimms have developed at all}

Yet, desplte the latter reallzatlons, there 1s a grow-
ins awareness that the student's encounters with hirher ed-
ucation involve more than a rigid procram, filxed in tine
and space, in a repository of knowledre,

Plrst, as this study sugrests, the experience of hirnher
education must he continuous, dynanmic, and =2ctive, rather
than sporadic, statlic, and passive, WYithin this context,
academic relevancy involves a meanincful experlence where
the student can, in moeny problem-solving situations, see the
clear relstionship of what he is asked to do in 1li-ht of his

otnm roals, Crucial to thls process of gosl attainnent will

be the student's ovm share in pleanning, decislon-nmaliing, and
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self-evaluation,

Second, if higher educatlion 1s to transcend the "“"reposit-
ory of knowledge" 1dea and 1f it 1s to move into ‘he market-
place of immedlate, first-hand experlences, then the student
should be offered a varlety of alternatives. Thls much wider
spectrum of cholces demands flexibllity of time, flexibility
of scheduling, flexibility in the use of space (i,e., beyond
the geographical limits of a glven campus), and flexibility
in the use of personnel, Programs geared to these kinds of
flexlible arrangements will help to provide solid links of
understanding; such programs will provide ovtlets of mutual
concerns; and, finally, thls emphaslis on flexibility will
allow for the freedom and beneflts iInherent in the process
of trial and error and of adjusting to changing conditions,
dowever, 1f thls kind of flexibility is to be realized,
then many time-honored nerceptions regarding the quantita-
tive aspects of the "Carnegle unit" of work must be altered.
In effect, one 1s saying, "Let's educate for the process of
chanze in a rapildly changing world where 1t 1s becoming in-
creasingly difficult to prediet the needs of the market-
placet®

Third, the stark realities of an existentigl crisis -

evident in the polarization of various grours and the very

snvironment itself - calls for a new emphasls or point of

entry regarding cognition in relation to man's abllity to
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cope with these crises, Rather than "knowledre for the sake
of kmowuledse", special attention and focus must be glven to
what is now popularly known as the "affective domein,"” This
stress on the emotional tone of the student's behavior may
be the most difficult task of all hecause of 1ts afflinity to
values cnd the process of valulng, Nevertheless, new points
of entry must be developed 1f these crlses are to be resolved,
Fourth, especially in the case of the male, higher educa-
tion in_a formal propram should be delayed in favor of in-
formal, Girect experiences., The Junlor college movenent
comes admirably close to the realizatlon of this latter
1deal. A "terminal" program of short duration has definite
merit - especially in terms of the sacrifilce 3T he 1is not
successful - the student makes in time and money. Conse-
quently, other institutions of higher learning should give
serious thoupht to programs (leading to degrees) less in

duration than the common four year program, but greater in

scope than the Jjunior collere, On the other hand, certain
programs, in light of new knowledge, should be expanded
both in time and place - because of the great preparation
needed for competency in the field. The world of work
offers tremendous possibilities for differentiation in pro-
~rams for students with unique cepacities, interests, and
motivations, In turn, such differentiation involves a con=-

siderable number of additional personnel in the critical
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area of counseling and guldance., For example, in view of
the present over-supply of teachers, the talents of these
professionals, wlth some modifications in training, could
ve re-directed to other fields of endeavor, Hopefully,
in the final decades of this century, higher educatlon can
direct its energles to a very old dreamt the education of
a whole person, the generalist who will be skillful in ad-
Justing to a number of different roles in a soclety of ever-
shifting demands, Hopefully, and to paraphrase the words of
A, Whitney Sriswvold,in hils particular opinion, the prinmary
purpose of a liberal education is the "releasing of humanlistic
impulses.”

In conclusion, the phenomenon of academic relevancy,
ag treated in this study, invelves a framework of values
intimately assoclated wlth success and failure, The student
who asdheres to the norms for a successful experience in high-
er education is rewarded in like measure for his efforts.
This particular framework, in no way whatsoever, excludes
other frameworks of relevancy. However, the further one
departs fron the accepted norm for "relevant”" experiences,
the rreater the price (all the way to complete alienation)
he must pay.

Those students who cherish the values of the "counter-
culture” or the “antl-culture" may Or nay not embrace thils

framework of academic relevancy. Indeed, they could re- |
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place any given set of iteﬁs with a set of their own,clalm-
ing that any other representative experlence is not a good
measure of thelr experlences.

Jevertheless, this writcr belleves that academic rele-
vancy involves the very difficult process of maturing, and
that higher education, in a most critical time in history,
has done yeoman's service In enhancing thls intrigulng

concept,
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